Noteworthy Practices
Created 8/23/16; Revised 6/01/18

This document was prepared to share “noteworthy” actions programs have undertaken toward meeting PAB
accreditation standards. The text was adapted from Site Visit Reports, Self-Study Reports and staff notes, which
identified these practices. Additional detail about the practice is provided in the appendix of this document.
While actions mentioned here were indeed part of the programs’ successful efforts to meet respective criteria and
were assessed as noteworthy by reviewers, any action alone will not necessarily constitute fulfillment of a specific
criterion. Each program will be assessed in its context by the Site Visit Team and the Board. Please contact the
program for additional information on their practices. The current contact information is found on the Planning
Accreditation Board Website.
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Standards and Criteria
1.

Mission and Strategic Plan

1.A. Strategic plan
University of New Mexico Strategic plan fits well with university’s and identifies own specific niche.
University of Michigan Comprehensive Strategic Plan: engaged stakeholders at all levels (faculty, staff, students, alumni); clear vision,
mission, and values; clear program goals and comprehensive set of measurable objectives for straightforward
evaluations.
Temple University Strategic Plan and Mission Statement: strong and effective strategic plan, reviewed annually; clear mission statement;
measurable objectives.

2.

Students

2.B. Student diversity
University of Utah In 3-4 years, student diversity increased from 93% white to 70% white (more diverse than both university and state)
[Staff notes] They have a very clear strategic direction on recruiting more people of color, especially from the growing
Hispanic community in the metropolitan area. Click here to view additional information provided by the program.
California State Polytechnic Amazing diversity of student: The community in and around the City of Pomona is ethnically diverse with a good
University, Pomona proportion being recent immigrants to the United States. 61 percent of graduate students are minority (Black, Asian,
Hispanic) (Self Study Report, 2014, p. 27). Many of the graduate students in the urban and regional planning program
are first generation college students who are going on to get a graduate degree in planning. The vast majority of these
students have full-time jobs (most in the planning field) and are going back to school to advance their planning
education. The Master in Urban and Regional Planning program does a great job in keeping in-touch with alumni and
listening to current student needs which allows it to be connected and supportive of its current diverse student
population. Click here to view additional information provided by the program.
University of Cincinnati In 2016, the BUP program’s percentage of minority students (Hispanic, Black, and Other) was 8%,
while the foreign student percentage was 12%. In the MCP, the percentage of minority students was 23.22% while the
foreign students represented 46.43%. Because of the disparities in the two programs, due to the specificities of
undergraduate and graduate planning education, many initiatives have been taken to improve the diversity of the
student body with a particular attention to the undergraduate program.
1) ACE - Activating Community Empowerment with Hughes High School
2) PLANit at Hughes STEM High School's After Hours in the Tower
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3) Discover UC: University of Cincinnati Scholars Academy Experience - Spring 2017
4) DAAP CAMP – Summer 2017
5) 2017 Equity & Inclusion Incentive Grant
6) Urban Futures Cluster
7) Agreement with Chinese Universities
8) Reclassification of MCP Program

University of California, Berkeley

Click here to view additional information provided by the program.
DCRP offers a fall Open House for prospective applicants and a spring “Recruitment Weekend.” The spring Recruitment
Weekend includes two special events to help attract a more diverse student body. The Sunday Welcome Reception
allows prospective diversity admits opportunities to connect and interact with members of two organizations: CED
Alumni of Color and CED Students of Color (CEDSOC). Approximately 100 prospective students attend. The Lightning
Faculty Talks on the Importance of Equity in Planning is a new student- led session for SP16 Open House where
prospective applicants learned about the importance of equity in planning faculty's research.
For the past few years, the MCP Program Chair and staff have also conducted biweekly webinars and conference calls.
In webinars, staff demystify the admissions process and answer inquiries about the application, program requirements,
and financial aid. Conference calls with the MCP Chair allow students an opportunity to ask about program strengths
and weaknesses, faculty research, and what faculty are looking for in applications.

University of Texas at Austin

Lastly, every admitted graduate student is sent a personalized e-mail from the Chair and is contacted by phone or e-mail
by at least one other faculty member. In addition to the Chair, a number of DCRP faculty have an open-door policy
regarding potential applicants.
The UT-CRP program has made strenuous efforts over the past seven years to create a student body that is diverse
along multiple and sometimes changing dimensions of difference. We have been successful in sustaining a study body
that is geographically diverse and diverse in terms of gender and gender identity. On average, international students
comprise 15-20% of our enrolled master’s students, with the strongest representation from Latin America, east and
south Asia and the Middle East. We draw students from numerous US states and regions (typically our student body
has students from 10-20 different states). Well over 50 percent of our students are female from year to year and we
have more recently become more sensitive and engaged with LBGTQ students, although we do not try to estimate
numbers or ratios.
The CRP program consistently works to improve the diversity of our student body through efforts to create an
environment supporting diversity and inclusion in the School and the CRP program and through outreach and travel
targeted to minority recruiting both within Texas and nationally. Click here for a summary of the initiatives used to
address diversity and inclusion.
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2.D. Student advising, services, and support
University of Central Florida Hired a full-time School of Public Administration internship and experiential learning coordinator to facilitate student
engagement with the community. The Internship Coordinator meets regularly with the UCF Office of Experiential
Learning to develop internship and service learning opportunities. This office seeks to ensure that all students have
access to opportunities to gain relevant academic, personal and professional knowledge, skills, and attitudes they
need to become work-ready and civically engaged citizens upon graduation. The SPA Internship Coordinator also
works collaboratively with UCF Career Services to develop external partnerships with key community organizations
and employers to promote student learning. The new full-time experiential learning coordinator will be used to help
forge a long-term partnership between the MSURP program and a city/community organization.
University of Southern California Career services are exemplary. Career guidance is a process that literally begins on the day of matriculation and
continues through graduation. The Price School has its own Career Services office and centralizes the functions of
career and job search advising in one location. The program benefits tremendously from well-designed and executed
career services that effectively leverage the alumni network. Well-designed and executed career services that
effectively leverage the alumni network.

2.E. Student engagement in the profession
University of Central Florida In 2012, students in the Program created an official UCF student organization. The Urban Knights student organization
is very dynamic and, among other activities, has created a Technical Skills Workshop where local planners provide
workshops to teach specific skills. In 2014, the Urban Knights received recognition at the APA national conference for
this innovative program. The Urban Knights student organization plays a major role in requiring student inclusiveness
and addressing contemporary urban issues. UCF has both the Latin American Student Organization and the Black
Graduate Student Organization as resources for MSURP students. The Urban Knights student organization has
continued to develop programs for students, alumni and local planning professionals by creating workshops that
provide networking opportunities and continuing education credit.
University of Colorado Denver There is strong engagement with the local APA chapter and professional planning practice through the service
learning emphasis in the curriculum. Meetings with alums which included Denver region APA members, indicates a
number of activities and full engagement of students in APA activities and functions in the region. Many students
spoke to the importance of these APA and Alumni social and professional events as contacts for internships and
future job opportunities. About 30% of students attend the annual state APA conference and get travel support to do
so from faculty donation. Based on review of documents, interviews and meetings with APA members and Alums,
this criterion was well met.
University of Washington The program’s Professionals Council connects students with local practitioners. It is much more than a board of
visitors. Rather, it is student focused. The Council sees to it that each incoming student has available a practitionermentor who makes her/himself available to students for a variety of professional orientated discussions, though these
must be initiated by the student. All students noted taking advantage of their mentors, and all noted the ease with
which mentors made themselves available. The Professionals Council is a tremendous resource for the Program; it has
been since its establishment and there is no reason to expect that it will not continue to be.
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3.

Faculty

3.B. Faculty diversity
University of Minnesota The program effectively utilizes adjunct faculty and supports adjuncts with useful faculty and staff resources. Adjunct
faculty were exceptionally pleased with the level of support they are given, to the extent of being provided templates
for course syllabi.
Pratt Institute One of the great strengths of the program, and directly related to the Pratt Institute model for teaching, is the ability
to have numerous adjunct and part-time faculty drawn from the leaders of government, non-profit and private
sectors who are renowned in their fields. The quality and diversity of that faculty not only provides many
opportunities for the students but is recognized by those students for the advantage it provides.

3.F. Professional involvement and community outreach
University of Arizona The program has a long-standing and productive relationship with local planning professionals through the Friends of
Planning that facilitates professional connections for students with potential employers as well as providing
professional insights and recommendations not available from tenure track faculty. All faculty, tenure track as well as
auxiliary, demonstrate a high-level accessibility to the students.
Pratt Institute The focus of the program on applied advocacy and community building has resulted in a long history of relationships
with city and borough governments and the many community development non-profits organizations in the city. This
has allowed for a significant familiarity between those entities and the Pratt students and faculty over a long term
that has enhanced the ability of Pratt to conduct multiple studios over time with individual neighborhoods, thus
allowing for a more long-term approach to addressing some of the neighborhood issues.
California State Polytechnic Faculty are job-oriented and keep good connections to alumni and profession. With the entire faculty either actively
University, Pomona working with planners as part of their job outside of the university, and/or their class or research projects lets them
work closely with local governments and planning departments, directly benefits the graduate students’ jobs in their
ability to get planning job shortly after they graduate. In addition, because faculty personally keep in touch with most
of their students after they graduate, the alumni connections provide a great informal network for student to find
internships and new jobs. Click here to view additional information provided by the program.
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4.

Curriculum and Instruction

4.A. Required Knowledge, Skills and Values of the Profession
San Jose State University One of the strengths of the Program is its emphasis on social equity, which runs as a consistent thread through all
course content, studio work, and faculty values. The department is the institutional anchor for the University’s awardwinning CommUniverCity program, which engages university students and staff in cross-disciplinary approaches to
serving the many lower-income and minority communities in proximity to the campus, which itself is located in the
heart of the City of San José. URBP faculty and students take advantage of its urban location in downtown San Jose to
engage in interdisciplinary public service projects that assist local communities in addressing topical planning issues,
while also providing students with real-world professional experience. In 2005, the department was able to
substantially increase its partnerships with marginalized communities when SJSU established CommUniverCity San
José, a community-university-city partnership that connects SJSU faculty and students to projects that advance the
neighborhood improvement priorities set by low-income, largely immigrant In recent years, the professional plans
and community-based projects completed by SJSU’s MUP students and CommUniverCity have won regional, state,
and national academic and professional awards. These include awards given by the American Planning Association,
the American Institute of Certified Planners, the Institute for Transportation Engineers, the Association of Public and
Land Grant Universities, the Local Initiatives Support Corporation, and the League of Conservation Voters.

4.B. Areas of specialization and electives
Arizona State University Noteworthy, is the Program’s efforts to support Native American students. Efforts include an integrated course called
tribal community planning with the American Indian Studies program, support of five American Indian students on
research in Navajo nation planning issues including student authorship on a planning report, and involvement of
planning faculty on GeoDesign projects to support planning in the Navajo Nation. PUP 598 Tribal Community Planning
is a collaborative course between the MUEP program and the American Indian Studies (AIS) program that teaches
Indigenous Planning to MUEP students and introduces planning to AIS students. The course was offered for a fourth
year in fall 2017. It received an ASU award for “Classroom Innovation” in 2016. Students gain insight into the
importance of community engagement and reaching consensus in tribal plans and design as well as the cultural
connections between planning, community, and engagement. Most of the projects involve community engagement.
University of Utah Made Specializations “optional” while also making two strategic hires (ecology and urban design), creating a very
strong specialty area in Ecological Planning, Urban Design and Smart Growth
Eastern Washington University Tribal Planning program/certificate: seen as important for the profession; supports large Native American population in
Washington State.
University of British Columbia The Indigenous Community Planning (ICP) concentration is a unique program of study for students to understand and
address the planning context and issues of First Nations in Canada primarily, and indigenous communities elsewhere as
well. The program is thoughtfully conceived and delivered, attracts students from within and outside of First Nations
communities, and is, in the view of the SVT, a model of path breaking planning education. ICP students work with
indigenous community members, typically in western Canada, to address planning issues identified in those
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communities. Of the 22 ICP graduates to date, 40 percent are members of indigenous communities. Two of these
Indigenous graduates have subsequently enrolled in PhD programs, and most of the rest are working in positions related
to First Nations communities.

4.C. Instructional delivery and scheduling
University of Utah Linkage of applied projects with courses – helps prepare students for “real world,” and nurtures potential employer
relationships
Cornell University The internship program. MRP students enjoy a wide variety of internship opportunities in the summer between their
first and second year in the program. With the aid of a subsidy from the Graduate School, the department offers
stipends for a 10 week, 20 hours/week summer paid internship. Participating organizations are then asked to match
the grant for the internship period. Despite the increase in enrollments virtually every student who wants an
internship is able to secure a paid internship.
University of California, Irvine The UC Irvine COPC (Community Outreach Partnership) program was established in the Department of Planning,
Policy, and Design in 2001, with funding from HUD. When HUD defunded COPC, the Program found resources to
continue it. The UC Irvine COPC program provides opportunities for MURP students to engage local communities in
Southern California through applied research on issues of concern to the community. As well, COPC had funded
practicing planners to teach as adjuncts in the Program.
California State Polytechnic One way the graduate planning program maintains its support of a diverse student population is by making its
University, Pomona curriculum very accessible to non-traditional students. As previously stated, the majority of the classes taught in the
Master in Urban and Regional Planning are at night. The faculty are experimenting with hybrid lecture/on-line
instruction which will only provide greater educational flexibility to meeting its non-traditional student population.
Class projects heavily immersed in the local community. Almost all of the classes in the graduate degree program
have some connection to a real-life planning issue in a nearby community. This is no better illustrated than in the
standard “planning theory” at Cal Poly Pomona: URP 512 – Urban and Regional Planning Theory and Practice. One of
the educational outcomes for URP is “develop an awareness of how communication and group dynamics shape
planning.” As a result, the students get a great opportunity to see planning thought (in this case theory) in action,
while at the same time providing useful resources to local community planning leaders in terms of research and
identification of possible alternative planning solutions that may not have previously considered.
Michigan State University (1) The Study Abroad program is very well developed and integrated into the program and their activities. It
effectively brings the global dimensions of planning into the curriculum and provides the students with a wonderful
opportunity to experience planning from another perspective, thereby broadening their horizons.
(2) The Capstone Practicum experience was mentioned in the previous review as a strength of the program and it
continues to be wonderful experience which enables students to learn what it means to be a professional planner.
Five to six community projects are selected and the students work on them in small groups or teams. The planning
process is followed from beginning to end (from data collection and goal setting through to implementation). This is
considered a win/win situation for all involved students and community participants alike. This could serve as a model
for other programs.
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NA

5. Governance

6. Program Assessment
6.B. Student learning and achievement
San Jose State University Students are expected to demonstrate mastery of five Program Learning Outcomes that, collectively, encapsulate the
PAB Core Knowledge, Skills, and Values of the profession:
(1) Conceptualize planning problems from complex, real-world situations so that the problems are meaningful to
clients and are research-worthy.
a. Frame research questions and hypotheses
b. Design appropriate methodologies to answer research questions
(2) Communicate effectively
a. Communicate effectively in writing
b. Communicate effectively by expressing concepts in visual terms
c. Communicate effectively through public speaking
(3) Work effectively as team members and leaders of planning teams, and to apply an understanding of interpersonal
and group dynamics to assure effective group action.
(4) Analyze and synthesize planning knowledge and apply it to address actual planning problems.
(5) Develop planning strategies to advance community priorities through collaborative engagement with stakeholders
and do so in a manner that deliberately incorporates multicultural and historical perspectives.
Student achievement is assessed through evaluation by an internship or work supervisor, instructor evaluation of
work produced in URBP 298B, instructor evaluation of work produced in URBP 201, and a review of AICP exam pass
rates. All course syllabi contain course learning objectives and highlight the PAB knowledge, skills, and values covered.
To view example rubrics click here or to view a sample course syllabus click here.
University of New Mexico The program appointed a Student Learning Outcomes Committee in 2012 to propose revisions to its existing student
evaluation process. The outcomes are linked clearly to PAB-related criteria. Students are required to do a selfassessment at the end of their first year in the program, and faculty advisers review the assessment with the student.
The same assessment will be conducted at the time the student defends a professional project/thesis, giving the
faculty data to evaluate each student from two points in the program when they are done.
Clemson University Assessment of student learning: exit interviews with graduating students; feedback from employers of student
interns.
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University of North Carolina, Assessment of student learning: outcomes assessment form (was still being developed at time of site visit: “a possible
Chapel Hill innovation and a potential model for other planning programs”).
Temple University Instructors prepare course portfolios at the end of each semester; includes assessments of achievements in course
competencies, recommendations for improvements to the course. This has been valuable for transitioning courses to
new instructors and examining courses over time.
University of Puerto Rico Click here to view GSP’s outcomes assessment plan and rubric.

NA

7. Progress

Other Exemplary Practices
Ball State University DesignWorks Summer Program for High School Students: The department is involved with DesignWorks, a high school
summer workshop run by CAP. DesignWorks has traditionally been a two-week interdisciplinary workshop, although
in recent years, the college has experimented with a one-week format. The program draws high school juniors and
sophomores who are interested in environmental design and architecture and is designed to give students the full
university experience and to expose them to the studio culture at CAP. Students stay on campus in dormitories and
eat in the dining halls. Hands-on design problems and field trips occupy their time from dawn to dusk. The college
plans to create a one-day seminar based on the same principles and take the program on the road to make it easier
for students around the state to be exposed to the professions. The Department is also involved in the My
Community, My Vision program. For details on that program, click here.
Clemson University Public Service Assistantship program: requirement for second-year students, students work for local governments or
planning firms two days a week (Monday and Friday; classes scheduled for Tuesday-Thursday to accommodate),
receive financial aid.
Cleveland State University Matrix model of the college: specializations shared by programs within the college (planning, public administration,
etc.); provides strong cross-disciplinary studies; allows for faculty and students to pursue diverse interest around a
common theme of neighborhood, community and economic development; "The problem with this approach is that, in
this matrix environment, it is often difficult to determine what faculty, courses and other resources are strictly
planning for the purposes of accreditation"
Columbia University Speed dating to connect current students with alumni for prospective employment.
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Cornell University Two innovative student-led initiatives: (a) Design Connect – started by students in 2009 – it provides students with
practical experience in planning and design. Project proposals are solicited from local communities, which are then
reviewed by a board of 10 students. These proposals have been integrated into workshop classes; and (b) CRP
Connect, a networking opportunity that connects alumni to each other and to current students. In addition, the SVT
was impressed with the department’s newsletter, the Cornell Planner, which is sent to all current students, faculty
and alumni and reports on departmental programs and activities. The newsletter is another student-run initiative.
Florida Atlantic University Community-engaged learning.
Florida State University The Program has a full-time Planner-in-Residence, a position that was conceptualized as providing a bridge between
the Department’s academic programs and professional practice, who leads capstone studio classes. Florida State
pioneered this model and has continued to develop it by giving a longer-term appointment to the planner-inresidence that has allowed her to be promoted and to become an easily identifiable contact person for practitioners
who want to propose a studio project.
Jackson State University Alumni in positions of leadership locally and in the state.
Ohio State University (1) SVT Impressed w/[student diversity recruiting] efforts at local high schools and local community colleges.
(2) Professional work and contribution to the profession taken into account for professor of practice review.
(3) Two clinical faculty (or Professors of Practice) that are positioned to help direct students in Professional
Development, workshops/studios. The two clinical professors have many years of experience and do an outstanding
job in promoting and engaging students in their internships and studios.
Rutgers University The NJAPA staff, the student representative and the faculty representative are in constant contact and run several
events per month. These range from networking happy hours and guest speakers to continuing education and
providing internships and jobs.
Temple University Center for Sustainable Communities: provides logistical and financial support for faculty research, interdisciplinary
research with other campus units, and graduate research assistantships; integrated into program mission
University of Buffalo Cross-disciplinary collaboration and Centers and Institutions. The Regional Institute is especially noteworthy as an
integrating force for School-wide faculty, for providing research infrastructure, and projecting the regional scale of
thinking and practice. In addition, a new overhead return policy creates incentives to continually increase the level of
extramural support.
University of California, Irvine The Center for Unconventional Security Affairs, established in 2003, studies and develops solutions to
“unconventional security challenges” at the intersection of major environmental and social problems, such as the
social consequences of war, climate change, and flooding, through interdisciplinary field research. It is a campus-wide
institution based in the Department of Planning, Policy, and Design that provides the Program’s students with
opportunities to work on both domestic and international issues.
University of Cincinnati BA program co-op: paid professional experience and conduit to long-term employment.
University of New Mexico Attracting and maintaining an appropriately diverse faculty.
University of Oregon Experiential learning features prominently in the Community and Regional Planning Program (MCRP). In their second
and third quarters, students work under the direction of faculty and selected second-year peers to develop plans and
studies for governments and organizations in Oregon. The organizations fund these projects and serve as the clients
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for the student teams, which also allow students to hone their professional skills and explore new areas of work.
Projects are overseen by teaching faculty focused on applied research. The program, termed “Community Planning
Workshop,” occurs early in the curriculum by design; it is one embodiment of the program’s “learning-planning-bydoing-planning” philosophy. Over its nearly 40-year history, workshop projects have won state and national planning
awards and have encompassed a wide range of topics, including: economic development studies, parks master plans,
natural hazard mitigation projects, economic impacts of cultural events, riparian protection studies, and food market
assessments.
The Sustainable City Initiative (SCI) has been led by faculty in the Planning and Architecture departments but engages
faculty and students from across the university. Each year an Oregon city or jurisdiction is designated as the
Sustainable City Year Partner through a request for proposals process. The partner identifies a list of issues, projects
and concerns, which the SCI staff match with compatible faculty and classes. As a result, student class assignments are
real projects with clients that participate and receive the findings. Furthermore, many projects allow collaboration
between disciplines such as planning, architecture, business, law, geography, economics and journalism. Students are
energized by their “real world” work and clients are energized by the fresh ideas, energy and new perspectives that
the students bring to projects.
Virginia Commonwealth MURP enjoys strong reputation within the University including with the Provost and President.
University
Iowa State University Collaborating with ISU Extension in teaching studios. The instructor works with ISU Extension Field Specialist based
in the community to help provide the students access to local knowledge and local contacts. Selected students will
have the option of working with the community as an intern after the completion of the class to help implement the
recommendations from studio project.
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Appendix
Additional Information Provided by Programs

2.B. Student Diversity – University of Utah
The Department of City & Metropolitan Planning in the College of Architecture + Planning at the University of Utah is honored to be recognized as an
institution that has achieved the Planning Accreditation Board Standard 2B Student Diversity. We are still working on improving this standard as there is
always room for growth. Two of the University of Utah’s Seven Commitments tie in with our program goals very closely and help us achieve a strong
student body. The first is “Diversity: The New U Celebrates the rich diversity of people as well as creative and intellectual traditions by being inclusive in
every respect” and the second “Building Community: The New U maintains a strong sense of community among students, faculty, and staff; builds
community in the region; and cultivates meaningful university-neighborhood-city-region-state-global partnerships.” To be a successful program you must
be inclusive and maintain a strong sense of community and that in turn provides a sense of pride in the program.
In order to achieve the Standard 2B Student Diversity we have made an effort to actively recruit a diverse group of students. We work very hard to meet
any needs students may have in order to be able to join our program. This includes answering questions, searching for financial aid opportunities, creating
an open house that allows the students to truly experience what the program can offer and what job opportunities are available in the community, and
allowing the opportunity to speak with both faculty and current students on a one-on-one basis as much as possible before joining the program. We
currently have two scholarships that are awarded to at least 5 students each year, the Eugene Carr/APA Scholarship (awarded to one student) and the City
& Metropolitan Planning Scholarship (awarded to four students). On top of these scholarships we offer teaching/research assistantship positions that
include a tuition benefit of 9-12 credit hours to at least 10 incoming students. The Department makes a conscious effort to engage in external relationships
on campus to help fund more students. The department frequently partners with the Global Change and Sustainability Center and the Environmental
Dispute Resolution Program at the SJ Quinney College of Law offering assistantships to students. Partnering with both of these collaborators allows for
more students to have an opportunity for an assistantship and to learn the value of interdisciplinary skills when it comes to research. The assistantships
give students the opportunity to work with faculty in their classroom and/or on their research. This allows students the opportunity to work while they
attend school, but also creates an environment where they can get to know the faculty outside of the teacher/student and that in turn creates a sense of
community.
The current Chair of the Department, Reid Ewing, works very hard to create opportunities for our students in the Salt Lake City community by meeting with
local planning firms and planning agencies to create internships for both undergraduates and master’s students in our programs. It is his goal to eventually
have the majority of these internships offer compensation and/or provide scholarships for our students. The department understands that student’s
biggest concerns when choosing a University to attend are the net cost of education and the culture of the program. The department believes that
increasing financial assistance opportunities, improving our recruitment and admissions follow-up, and promoting awareness of the Department through
marketing and public relations are all key factors in creating a sense of community. Different voices that can relate to each other need to be represented;
being inclusive to everyone is a great way to achieve this. The faculty and staff in the Department put this into practice daily. The Department of City &
Metropolitan Planning as stated in the beginning of this report is constantly searching for new ways to improve our current practices, we value the
opinions of those who work directly in the Department, those we collaborate with outside of the Department and the students who attend our program.

T

T
o
p

12 | P a g e

2.B. Student Diversity – California State Polytechnic University, Pomona
Programs have varying starting points in terms of diversity, but no matter the starting point, strategies are available to attract as diverse a student
population as possible and to retain and ensure the success of those students. Key strategies at Cal Poly Pomona include:
1) Offering a professional, accredited undergraduate planning degree that provides access to the profession for students who may not anticipate gaining a
master’s degree. To support that effort, student recruitment efforts include articulation agreements with community colleges, outreach to high schools
and specialized academies within those high schools, awareness-building about planning through community engagement in communities of color. In
addition, designing the program to serve community college transfer students furthers diversity goals. The key challenge is raising awareness of urban and
regional planning among high school and community college students.
2) Offering a professional, accredited master’s degree in planning in the evening. This provides access to students who lack the means to attend a full-time
day program or who have obligations during the day.
3) Developing a curriculum that is responsive to the variety of learning styles and lived experience of the student body. Providing opportunity for student
inquiry in community contexts. Seeking diversity in the faculty to provide mentors and role models. Infusing diversity issues in technical, community studio,
and policy classes.
4) Providing advising and mentoring services that support student success and retention for all students, including one-on-one advising by tenure-track
faculty, campus and college-level advising and student support services, and university centers to support students of color. In addition, offering special
programs to encourage undergraduate students to consider graduate school.
Fostering a culture of inclusion and dialogue among students, in student clubs, departmental governance, and in community-based projects. Developing
content and events that support diversity, such as this year’s Dale Prize topic on Planning for Community Self Determination and Racial Justice.
2.B. Student Diversity – University of Cincinnati
The following seven (7) programs have been put in place to enhance the diversity of the Bachelor of Urban Planning program:
1) ACE - Activating Community Empowerment with Hughes High School
In an effort to stem the decline and increase diversity in the undergraduate student population, the SOP has, over the last two years, developed a series of
initiatives involving: high school counselors, the Cincinnati Public School system, high school teachers and principals, high school students, SOP alumni, SOP
faculty, and current SOP students. The initiatives have been implemented in the Cincinnati area, as a large percentage (between 80 to 90%) of the
undergraduate population is local, a condition that, due to the geographic position of Cincinnati in southwest Ohio, includes students from a select number
of counties in Northern Kentucky and Eastern Indiana. As a result of these initiatives, two issues related to the decline became apparent.
The first issue is that most of the high school counselors were not as familiar with planning as they were with other potential career paths available
at DAAP, such as architecture, art, and design. Some were completely unfamiliar with planning as an education program or career.
The second issue is that some counselors admitted that, in many cases, they did not suggest planning as a potential career, especially to firstgeneration college students in inner-city high schools, due to two common misunderstandings. The first of these is that the College of DAAP’s programs are
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known to have admission requirements higher than other programs at the University of Cincinnati, leading counselors to pre-emptively quash applicants
who might otherwise prove excellent SOP students. Secondly, a false axiom had been created and propagated: Planning is in DAAP together with creativerelated programs such as Art, Architecture, and Design. Hence Planning is a creative arts-related program. This assumption makes SOP programs harder to
market to inner-city high school students and their families, particularly first-generation college students, due to a perceived lack of professional
opportunities once the program is successfully completed.
In addition to the above issues, which are particularly impactful upon the SOP’s matriculation rate, high school students are rarely exposed to
planning-related issues in their courses. The resulting lack of student understanding of planning is compounded and reflected by their family’s ability
to consider it as a potential career path.
The School of Planning is trying to alter the national and local trends regarding planning program enrollments by developing a more
significant local awareness of urban planning among youth and children. Among the initiatives, the one most specifically designed to address
awareness of urban planning was a three-week long workshop with high- school juniors at Hughes STEM High School (HSTEMHS) called “Activating
Community Empowerment” (ACE). HSTEMHS was chosen because it is one of the core academic programs of the UC Center for Community
Initiative. The program has been established at UC “to strengthen... the relationship between the University of Cincinnati and HSTEMHS through
reciprocal partnerships that benefit all involved” (University of Cincinnati, 2016). The School is located in the immediate vicinity of the main campus
of UC. As a Cincinnati Public School, it serves 7-12th grade students from all across the city of Cincinnati. According to data published by the
Cincinnati Public Schools (Ohio Department of Education, 2016) of the 944 enrolled students, 90.7% are Black Non-Hispanic , 3.6% Multiracial, and
4.8% White Non-Hispanic . In addition, 938 students (or 99.5% of the student population) are considered to be “Economically Disadvantaged” while
24.8% have “Disabilities”. The 4-Year Graduation Rate is 74.5% (1 out of 4 students does not graduate in 4 years), while the District’s Graduation
Rate is 83%.
In November 2015, two very successful African-American SOP alumni were invited as guests to a Power Lunch at HSTEMHS, an event designed to
bring students and local professionals together to spark interest, mentorship, and collaboration between the school and community. After the lunch and a
brief presentation, Power Lunch guests, including SOP students and faculty, engaged participating students in a short exercise to activate an interest in the
built environment around their school.
In coordination with participating classroom teachers and the School’s Principal, an activity was designed with the intention of empowering
students’ ability to engage with, and make changes to, the urban places in which they live. Forty-four 11th graders were guided through a process to
investigate the urban environment around their school, identify problems, engage the wider community of students, recognize the decision processes
needed to solve problems, explore areas of improvement, propose solutions, and present them to decision-makers. SOP faculty and students, a
combination of two full-time faculty, one DAAP Academic director, one PhD, three MCP, and three undergraduate students, developed a comprehensive
teaching plan and facilitated the students through four two-hour sessions, with the support of the student’s engineering teachers. A two-hour meeting
with the two junior classes that joined the initiative took places on Mondays and Tuesdays in the afternoon. This was to enable the students and their
teachers to have time during the rest of the week to work on the assignments before they met with the SOP team again. The initiative culminated with a
final presentation to the school and community leaders. (Note a paper on this very topic has been presented at the ACSP Conference in Portland in
November 2016: “Urban Planning as a Career Preference for High School Students. Rethinking Efforts to Improve Awareness About the Profession,”
Authors: Danilo PALAZZO, Leah HOLLSTEIN, Stephen Kofi DIKO)
(2) PLANit at Hughes STEM High School's After Hours in the Tower
The School of Planning is also involved with a UC Initiative at Hughes STEM High School called After Hours in the Tower. This initiative brings after school
programming to the students. The School of Planning's club is called PLANit. At PLANit, students learn about urban planning and community development.
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This year, students explored the neighborhood around UC and Hughes, creating a physical map and Google map based on their experiences. They used a
photography guide and tool to photograph and commentate on their surrounding environment. They are currently working on planning their own city,
including land use planning, writing a city charter, and designing a street. Throughout the programming, PLANit students visit DAAP and the School of
Planning, exposing them to academic offerings and allowing the students to envision themselves as part of the SOP and the planning community at large.
(3) Discover UC: University of Cincinnati Scholars Academy Experience - Spring 2017
The School of Planning participated in a week-long activity for Hughes High School students. The program was for students interested in exploring the
University of Cincinnati as a potential college option and for students who are interested in applying to the UC Scholars Summer Bridge program. During
this collaborative program with colleges and departments at UC (University of Cincinnati) students experienced first hand what it feels like to be a UC
Scholar and the everyday life of a typical college student
The School of Planning played an active role in creating two activities at DAAP for the students. The first activity was the "DAAP Amazing Race." This
session introduced students to the College of Design, Architecture, Art, and Planning, the college’s building, its services, and its majors. By participating in
an interactive scavenger hunt throughout the DAAP building, students worked together to solve clues and discover all that DAAP has to offer. Students also
had the unique opportunity to engage with DAAP students, staff, and faculty during the scavenger hunt. At the conclusion of the scavenger hunt, the group
gathered back together and each team presented on a specific school and its majors, or an area of DAAP and its services (such as the library, CGC, or
gallery). The second activity at DAAP was the "Visual Narrative" activity. Each student was paired with a UC representative. Students took photographs
throughout the week and the photographs were printed out. Each student selected a printed photograph(s) and worked with his or her UC representative
to discuss the image and together created a caption or title. The captioned photographs were pinned to boards to form a collaborative visual narrative
reflection of the students’ experience.
(4) DAAP CAMP – Summer 2017
Every year, the College of Design, Architecture, Art, and Planning hosts DAAP camps, residential and day-camps focused on an area of art, architecture, and
design. This year, the School of Planning is hosting its first DAAP camp, called “City Transformers.” The City Transformers camp will be a day camp for rising
9th-12th graders. The camp will explore issues related to city planning, community development, and sustainable landscapes, allowing students to engage
in the Cincinnati community and identify ways to positively transform their own communities. DAAP camps provide students a unique opportunity to
spend time on the University of Cincinnati’s campus and explore potential academic majors and career paths.
(5) 2017 Equity & Inclusion Incentive Grant
The School of Planning was awarded with $2,500 for Empowering City Transformers: Delivering Access to the School of Planning DAAP camp &
Building Youth Capacity, a project meant to provide scholarship for inner-city students to participate to the City Transformer DAAP camp. The grant
provides both application support and a camp fee scholarship. Not only will this grant provide access to attend the camp, it will also allow scholarship
recipients to gain skills required to apply for a program and skills that will be transferred throughout the week-long day-camp, such as leadership, time
management, critical thinking, exposure to a college environment. Increasing access to the City Transformers DAAP camp for both Hughes students and
other Cincinnati area students is a continuation to the School’s commitment to engaging youth from diverse backgrounds in the discipline of planning.
(6) Urban Futures Cluster
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The Urban Futures Cluster is the second phase of UC's university-wide cluster hiring initiative. The Urban Futures Cluster is designed to attract
faculty whose teaching and research focuses on challenges facing urban areas, that might include race and social (in)justice, educational and/or
health disparities, urban housing, poverty, policing, and any other topics that speak to the challenges facing American cities and urban living. The
Office of the Provost and participating units will invest some $1.4m and an overall faculty investment of $10m to strengthen research, teaching and
engagement in urban issues while potentially developing a pipeline for diverse undergraduates, graduate students and faculty members.
The School of Planning has opened a position to fill an interdisciplinary faculty position focused on research, teaching and service to improve the
quality of life for residents of disadvantaged urban communities on how the built, natural, and social environments found in disadvantaged urban
communities affect decent and affordable urban housing and the relationship between housing, racism, poverty, social justice, educational inequity,
and health disparities.
The open position is part of a $4 million University investment to fund five faculty members in different units (Urban Planning; Education;
Criminal Justice; Sociology; and Women’s, Gender and Sexuality Studies) who will work together to comprise an Urban Futures Research Cluster.
Each of the new faculty members will be provided support for an Urban Scholar Graduate Fellow (at the graduate-level) and an Urban Scholar
Undergraduate Research Assistant, in addition to start-up funds and relocation benefits.
(7) Agreement with Chinese Universities
The School has a number of exchange and joint degree agreements with major Chinese universities. Current agreements allow students from Beijing
University of Technology and Beijing Jiaotong University to enroll for one year in our Bachelor of Science in Urban Studies program, and receive that
degree, before enrolling in our MCP program. Most of these students take classes that are part of the BUP curriculum and therefore add to the
cultural diversity of the program.
For the Master of Community Planning, the following strategies was implemented:
Reclassification of MCP Program
The faculty of the School of Planning decided unanimously to seek a reclassification for the Master of Community Planning (MCP) program from the
CIP code of 04.0902 0301, for City/Urban, Community and Regional Planning Architectural and Building Sciences/Technology, to the CIP code
30.3301, for Sustainability Studies. The faculty has urged for the appropriate offices to begin this reclassification process because the MCP program has, in
recent years, stressed the sustainability component of physical planning, policy development, and urban planning and design in the entire curriculum.
Sustainability is key to the planning profession and to the planet we live in; thus, it has become an integral component of most courses in the curriculum.
City and regional planning, and all of the planning specialties taught in our curriculum, are per their interdisciplinary nature, embedded in many CIP Code
descriptions. The program now has sustainability as a central thread, and the courses and studios offered reflect that evolution. An additional reason for
the reclassification is the recent acquisition of the Horticulture program in the School of Planning and the approval of the Master of Landscape
Architecture (MLA) program. The research and teaching activities of the Horticulture and Landscape Architecture faculty, and the potential connections
between the MCP and the MLA program, further support sustainability as central core of our mission and vision.
Agreement with Chinese Universities
The School has a number of exchange and joint degree agreements with major Chinese universities. Current agreements allow students from Beijing
University of Technology and Beijing Jiaotong University to enroll for one year in our Bachelor of Science in Urban Studies program, and receive that
degree, before enrolling in our MCP program.
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2.B. Student Diversity – University of Texas at Austin
Initiatives used over the past seven years to address diversity and inclusion:
1. In the last year, the School of Architecture (SoA) and the CRP Program have both embarked on a diversity initiative, involving students, faculty and staff.
A school-wide faculty, student and staff diversity and inclusion task force was formed in the fall of 2015. The task force collected data, conducted outreach
and held a large town hall meeting in November of 2015. A number of actionable tasks were suggested at this lively and intense forum. As a result of the
task force activities and the action items suggested in the town hall meeting, the following initiatives were undertaken. First a Diversity Committee was
established in December of 2015 as a permanent standing committee of the School of Architecture (the CRP Program Director is a member of this
committee). With a stronger and more durable institutional profile this committee, comprised of students, faculty and staff, is tasked with dramatically
improving the atmosphere of the School and the diversity of the student body and faculty. Along these lines, the committee developed a prominent space
and presence on the SoA website and revised the 2009 SoA strategic plan for Diversity and created a new “Framework for Diversity and Inclusion” that will
be adopted officially by the SoA faculty. In the coming year the Diversity Committee work will focus on discussions of diversity and equity in the curriculum
of individual programs, connecting with organizations and forums across campus addressing diversity issues, holding additional events and colloquia in the
SoA, and developing more focused and sophisticated approaches to recruiting students from diverse backgrounds (see SoA Framework for Diversity).
2. The UT-CRP program is a dedicated partner in these school-wide initiatives and also engages in a number of program-focused initiates. The CRP student
organization (CRPSO) has long history of engagement with diversity and equity issues and has a “diversity and inclusion” officer as part of its governance
structure. CRPSO is active as an organization in sponsoring diversity events, having a representative on the school-wide committee, and in energetically
recruiting minority students. CRP students actively engage in an array of issues and opportunities, including faculty and student composition, recruitment,
retention, programmatic and curricular considerations, academic enrichment opportunities, and securing additional resources in support of diversity.
3. As part of our recent strategic planning process the CRP faculty, students and alumni focused on issues of diversity and equity in our curriculum and in
the broader culture of our school and program. These discussions influenced the goals and measures of our new strategic plan. Specific commitments
include incorporating at least one learning objective in all CRP core and elective courses that deals with issues of diversity, organizing four specific events
addressing some dimension of diversity and inclusion in planning, and sponsoring two major events at our City Forum speaker series on diversity topics.
We strove to weave a number of element throughout our strategic plan aimed at making the overall program and environment more open and engaging
for students from diverse backgrounds.
4. The CRP program attempted to target our recruiting efforts more effectively toward students from minority communities. We have used the McNair
Scholars database for outreach, have reached out to UT undergraduate programs with significant minority representation and attended conferences with
underrepresented groups (e.g. the past two years we attended the National Organization of Minority Architects). We have also attempted outreach to
HBCU and Hispanic-serving universities on several occasions.
Our annual open house for admitted students plays an important role in our current efforts to recruit a more diverse student cohort. Each year, current
students help organize the open house events, respond to questions from admitted students via phone and email, and host visiting students during the
open house. They are unquestionably the best ambassadors for the program.

T

T
o
p

17 | P a g e

3.F. Professional involvement and community outreach – California State Polytechnic University, Pomona
Profession connections are enhanced through the following activities:
1)
Bulk purchase of APA memberships for faculty.
2)
Encouragement of faculty AICP membership.
3)
Faculty roles on APA committees, national and local.
4)
Dale Prize emphasis on creating dialogue between scholars and practitioners.
5)
Employing practicing planners to teach core and elective courses.
6)
Hiring tenure-line professors with professional experience.
7)
A basic attitude of respect and appreciation for the challenges of practice.
8)
Being housed with craft-oriented professions such as architecture, landscape architecture, and graphic design.
Community engagement is built into core, elective, and capstone studio courses. Recent examples include:
• Undergrad and graduate capstone studios (2015/2016)
a. Worked with East Los Angeles Community Corporation to develop strategies for promoting equitable development along Cesar Chavez Avenue, a
center for Latino commerce and one of the corridors chosen as part of Mayor Garcetti’s Great Streets Initiative.
b. Worked with the Leimert Park Village stakeholders group to develop adaptive reuse, business development, green infrastructure, and cultural
development plans for LA’s historic Black arts district.
c. Worked with Community Build, Inc., to study the feasibility of Phase II of a permanent supportive housing development targeting homeless vets,
very low-income households, and youth aging out of the foster care system.
d. Worked with EnviroMetro (a consortium of about 60 NGO’s) to provide access to parks and recreation for disadvantaged communities.
e. Worked with TrustSouthLA to develop a program to create Tenant Owned Coop buildings to maintain low income housing in a culturally and
racially diverse area of Los Angeles.
• Elective classes with community clients:
a. URP 434 students worked with GRID Alternatives (a national nonprofit that works to install solar systems in low income communities) to identify
properties and outreach materials to promote the organization’s new multifamily housing solar program.
• Core classes with community clients:
a. URP 335 service-learning course worked with Heritage Housing Partners, a builder of for-sale affordable housing, to locate potential housing sites
in ‘Main Street’ areas of communities along the 210 corridor.
b. URP 521 and URP 337 worked with parents and administrators at Kingsley Elementary School in Pomona to develop and pilot a safe route to
school plan that resulted in 100s of children participating in "Walkin' Wednesdays."
6.B. Student Learning and Achievement – University of Puerto Rico
Learning Objectives
Within the context of its goals, the GSP long-term objectives are to provide a learning experience for the student to develop the following:
1. A high level of ethical conduct regarding the citizens' rights to be informed and to participate effectively in plans, programs, and projects that affect
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them and their natural, social, and cultural environment.
2. A multi-disciplinary capacity to analyze economic, social, urban, and environmental factors blocking the improvement of Puerto Rican society and its
natural and built environments and to recognize the features most relevant to planned interventions and improvements.
3. A lifetime commitment to formulating innovative, creative, and feasible solutions in the form of plans, programs, and projects, and to foresee their
consequences and evaluate their results in search of continuous improvements.
4. A lifetime commitment to improve his or her theoretical abilities, practical techniques, and communicative, oral, written, and graphical skills by
frequently reading professional books and journals and attending related courses.
Overall Student Achievement
Learning assessment of graduating students: This assessment of the learning domains is executed with a 70 item rubric (click here for sample rubric) which
covers the relevant competencies of these three domains and assigns an ordinal value in a scale of 0 to 2 points. These points correspond, in the same
order, to unmet, partially met, and met criteria.
Measures of assessment rubrics of learning objectives on research, critical planning, and communication skills applied to planning project by graduating
students
• Research skills consist of identifying, defining, and framing research questions, designing and implementing a research method to validate, measure
and analyze the problem, and identifying and/or designing actionable solutions to the problem based on findings
• Communicative skills to effectively present his or her ideas and work in written, verbal, graphical, and visual modes.
• Planning methodologies cover the whole integrated planning process consisting of the design of a plan or intervention, objectives, strategies,
resources, outcomes, and evaluation.
Rubric assessment results for years 2014, 2015, and 2016
SCALE:
UNSATISFACTORY: BELOW 70% OF ITEMS
SATISFACTORY: 70 TO 84% OF ITEMS

EXCELLENT: ABOVE 85% ITEMS

Assessment by employers
In the year 2011, focus groups with employers of city government and community-based organizations shared their assessments of employability and
performance of program graduates, as well as student interns. According to participants, our students and graduates have a high sense of social
responsibility and professional ethics, are able to effectively work in interdisciplinary teams, and can design and implement adequate methods and
techniques to problems at hand.
Other Exemplary Practices – Ball State University
My Community, My Vision Program: Commencing in July 2014 and now in its third year, the Department has received state, university, and private
funding for a youth leadership in planning program called “My Community, My Vision.” This program has received national recognition by way of a panel
discussion held at the 2016 APA conference in Phoenix and Indiana recognition as the awardee of a 2016 Bicentennial Legacy Project, representing
outstanding “Hoosier values” of community building and interpersonal support. Professor Bruce Frankel is the PI, project manager and co-founder with
Indiana Housing and Community Development Authority Executive Director Jacob Sipe. The continuing project has the enthusiastic support of the
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lieutenant governor, and its awardees enjoy bonus points for their participation in the form of state grants and other forms of community and economic
development assistance.
Communities throughout the state assemble interested high school students to apply in September for participation in the program each academic year,
and the IHCDA program managers select five communities [last year six] as awardees, which conveys a $500 cash prize. The awarded communities
through these youths then participate as a steering committee for the rest of the academic year in a 5-10 year strategic community plan focused on the
attractions to young households and adolescents and highly inclusive of stakeholders who may modify and endorse the plan. The Department selects
both graduate and undergraduate students to mentor these high school students, and the sponsors provide each with tuition remission and a stipend.
Annually Prof. Frankel reformulates the curriculum, and he and the mentors evaluate the program for improvement. Weekly, the mentors, IHCDA staff
and Dr. Frankel meet to review progress and address issues, and weekly students meet with their BSU
mentors. There are four common meetings involving all communities, with a final plan presentation before the lieutenant governor, members of the
general assembly and local elected officials in April.
The impacts are in recruitment to our BUPD program and eventually the planning profession, the mitigation of the “brain drain” from Indiana, and
especially its small towns, the instillation of interest and appreciation for planning and civic affairs, and the improvement of communities. Students are
accorded the roles of stakeholders and client and BSU mentors the roles of instructor and consultant, advancing their understanding of planning. In 2016,
Muncie adopted the plan crafted by its high school students. Anderson high school students were featured on a local radio program where they talked
about writing their plan. And the research gathered by My Community, My Vision in Rushville helped that community secure an $18 million Stellar
Communities grant from the state.
Links to plans evolving from this project are available here: https://secure.in.gov/myihcda/mcmv.htm
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